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Introduc*on	  	  
	  
Students	  understand	  that	  secondary	  sources	  can	  include	  books,	  
ar4cles,	  newspapers,	  and	  other	  media.	  	  
	  
But	  finding	  the	  right	  secondary	  source	  for	  the	  right	  situa4on	  involves:	  
	  
•  Understanding	  wri@en	  work	  as	  par4cipa4ng	  in	  a	  wider	  

conversa4on	  with	  other	  writers;	  

•  Iden4fying	  which	  sources	  are	  most	  useful	  in	  construc4ng	  and	  
suppor4ng	  an	  argument;	  

•  Engaging	  with	  secondary	  sources	  in	  a	  way	  that	  clarifies	  arguments	  
without	  obstruc4ng	  or	  diminishing	  the	  writer’s	  voice.	  

	  
These	  are	  each	  crucial	  steps	  in	  the	  transi4on	  to	  college-‐level	  
composi4on.	  

	  
Objec*ves	  
	  
As	  instructors,	  the	  way	  we	  teach	  the	  use	  of	  secondary	  sources	  can	  be	  
haphazard.	  Our	  goal	  is	  to	  create	  reproducible	  teaching	  and	  assessment	  
strategies	  in	  order	  to	  determine	  which	  prac4ces	  are	  most	  effec4ve	  in	  
helping	  our	  students	  develop	  this	  wri4ng	  skill.	  
	  
To	  that	  end,	  we	  proposed	  to:	  
	  
•  Assess	  baseline	  competency	  and	  prior	  experience.	  	  
	  
•  Research,	  develop,	  and	  implement	  teaching	  strategies	  and	  

exercises	  in	  accord	  with	  the	  results	  of	  the	  baseline	  assessment.	  

•  Create	  graded	  assignments	  that	  provide	  opportuni4es	  to	  put	  
learned	  skills	  into	  prac4ce.	  

	  
•  Design	  a	  rubric	  that	  will	  assist	  in	  evalua4ng	  performance	  based	  on	  

an	  acceptable	  standard	  of	  success.	  

	  
Methods	  
	  
•  Analyze	  quan4ta4ve	  data	  from	  two	  anonymous	  surveys,	  one	  

administered	  prior	  to	  instruc4on	  and	  one	  aPer.	  
	  
•  Apply	  rubric	  to	  student	  essays	  in	  order	  to	  assess	  understanding	  of	  

and	  skill	  in	  using	  secondary	  sources	  in	  a	  systema4c	  way.	  

•  Facilitate	  and	  observe	  in-‐class	  discussion	  in	  order	  to	  develop	  and	  
assess	  student	  confidence	  and	  familiarity.	  

	  

	  
Survey	  
	  
A	  Likert-‐scale	  survey	  was	  administered	  before	  and	  aPer	  instruc4on	  in	  both	  
classes.	  	  The	  scale	  was	  numbered	  1	  through	  5,	  with	  1	  represen4ng	  “strongly	  
disagree”	  and	  5	  represen4ng	  “strongly	  agree.”	  Radus’s	  class	  included	  nine	  
students,	  while	  Rosenberg’s	  included	  sixteen.	  

	  
Sample	  Ques*ons	  

	  
1.  I	  understand	  what	  counts	  as	  a	  secondary	  source	  in	  my	  wri@en	  work.	  

2.  I	  am	  confident	  in	  my	  ability	  to	  use	  secondary	  sources	  in	  my	  wri@en	  work.	  

3.  The	  secondary	  sources	  I	  use	  in	  my	  wri@en	  work	  are	  authorita4ve.	  

4.  I	  am	  comfortable	  disagreeing	  with	  the	  secondary	  sources	  I	  use	  in	  my	  work.

	  	  
Lectures,	  Prompts,	  and	  Exercises	  
In-‐class	  and	  take-‐home	  wri4ng	  workshops	  were	  designed	  as	  low-‐stakes	  
assignments	  	  meant	  to	  facilitate	  student	  comfort	  and	  competency	  with	  the	  
rudiments	  of	  incorpora4ng	  secondary	  sources.	  	  
	  
•  Handouts	  and	  worksheets	  in	  which	  students	  are	  taught	  proper	  MLA	  style,	  

cita4on	  format,	  	  and	  how	  to	  create	  annotated	  bibliographies.	  
	  
•  Sequen4al	  wri4ng	  assignments	  in	  which	  students	  are	  tasked	  with	  

paraphrasing	  	  others’	  arguments	  and	  engaging	  with	  them	  in	  their	  own	  words.	  
	  
In-‐class	  group	  work	  and	  formal	  essay	  prompts	  were	  designed	  as	  higher-‐stakes	  
assignments	  meant	  to	  	  demonstrate	  student	  progress	  and	  achievement.	  
	  
•  Group	  work	  tasked	  students	  with	  presen4ng	  on	  secondary	  sources	  by	  

explaining	  their	  arguments	  and	  their	  relevance	  to	  primary	  texts.	  
	  
•  Sample	  Rosenberg	  essay	  prompt:	  Produc4vely	  relate	  some	  of	  the	  issues	  

raised	  by	  Foucault	  in	  the	  “Panop4cism”	  chapter	  of	  Discipline	  and	  Punish	  to	  
the	  hell	  imagined	  in	  Sartre’s	  No	  Exit.	  

	  
Rubric	  
	  
	  
	  
A	  rubric	  was	  created	  
to	  quan4fy	  
student	  achievement	  
and	  to	  provide	  
students	  with	  	  a	  	  
clear	  sense	  of	  our	  
expecta4ons.	  
	  
	  
	  

	  
Results	  and	  Conclusions	  
	  
Survey	  Results	  

	  
	  
	  
	  
	  
	  

	  
• 	  	  	  	  Students	  gained	  a	  be@er	  understanding	  of	  what	  counts	  as	  a	  secondary	  source.	  
• 	  	  	  	  Students	  became	  more	  confident	  in	  their	  ability	  to	  use	  secondary	  sources.	  
• 	  	  	  	  Students	  became	  more	  adept	  at	  evalua4ng	  	  the	  merits	  of	  secondary	  sources.	  
• 	  	  	  	  Students	  gained	  a	  be@er	  sense	  of	  how	  to	  disagree	  produc4vely	  with	  sources.	  

	  
Rubric	  Results	  (so	  far	  in	  Radus’s	  class	  of	  9	  students)	  
	  
Example	  1 	   	  	  	  	  	  	  	  	  	  	  	  	  	  Forma^ng	  Mean:	  1.9	  

	   	  	  	  	  	  	  	  	  	  	  	  	  	  Introducing	  Mean:	  2.7
	   	  	  	  	  	  	  	  	  	  	  	  	  	  Analyzing	  Mean:	  4.2	  
	   	  	  	  	  	  	  	  	  	  	  	  	  	  Controlling	  Mean:	  4.7	  

	   	   	  	  	  	  	  	  	  	  	  	  	  	  	  Total	  Mean:	  13.4	  
	  	  	  	  	  	   	  	  	  	  	  	  	  	  	  	  	  	  	  Total	  points	  possible:	  18	  

	  
	  
2/3/6/6	  =	  17	  
	  
Example	  2	  

	  
	  
	  
	  
1/3/4/4	  =	  12	  
	  

Lessons	  Learned	  and	  Next	  Steps	  
•  Being	  clear	  about	  why	  certain	  skills	  are	  important—not	  just	  how	  to	  achieve	  	  	  

them—mo4vates	  students	  to	  learn	  in	  a	  self-‐directed	  fashion.	  
	  
•  	  This	  project	  has	  revealed	  that	  best	  prac4ces	  (in	  our	  classrooms)	  in	  teaching	  	  
	  	  	  	  	  	  	  this	  skill	  approach	  incorpora4ng	  secondary	  sources	  as	  a	  sequen4al	  process	  
	  
•  The	  rubric	  will	  be	  used	  to	  evaluate	  more	  essays,	  providing	  addi4onal	  data	  

with	  which	  to	  track	  and	  quan4fy	  student	  progress.	  The	  rubric	  will	  also	  be	  
integrated	  into	  a	  grading	  system	  that	  accounts	  for	  other	  necessary	  
components	  of	  college-‐level	  composi4on.	  

	  
•  Addi4onal	  ac4vi4es	  and	  exercises	  will	  be	  devised	  to	  target	  specific	  areas	  that	  

need	  improvement,	  whether	  for	  individual	  students	  or	  for	  a	  whole	  class.	  
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  P oor   (1)   S u ffi c i e n t   (2)   Ex c e l l e n t   (3)   
  
F or matti n g   
S ou r c e s   
(x 1)   

Th e   e s s a y   c o n t a i n s   
num e r ous   e r r or s   i n  i t s   
at t em p t   t o   f o r m at   s o u r ces   
pr ope r l y.   T he   f or m a t   of   
se c o n d a r y   so u r c e s  d e t r a c t s  
fr o m   r e a d e r   c o m p r e h e n s i o n .   

Th e   es s ay ’ s   fo r m a t t i n g   o f  
se c o n d a r y   so u r c e s  i s  f l a w e d ,  
but   doe s   not   m a r   m e a ni ng  or   
co m p r eh en s i o n .   Th e   e s s a y   
re v e a l s   a   g o o d - fa i t h   a t t e m p t   t o   
fo r m a t   s o u r c e s   p r o p e r l y .   

Th e   e s s a y   d e m o n s t r a t e s   m a s t e r y   
in  f o r m a ttin g  s e co n d ar y   
so u r c e s.   Al l   fo r m a t t i n g   
gui de l i ne s   i n  th e  h a n d o u t  
“R u l e s   f o r   I n c o r p o r a t i n g   
Ev i d e n c e ”   ar e  f o l l o w ed .   

  
I n tr od u c i ng   
S ou r c e s   
(x 1 )   

Th e   e s s a y   d o e s   n o t   i n t r o d u c e   
se c o n d a r y   so u r c e s  u si n g   
ap p r o p r i at e  at t r i b u t i v e  an d   
co n t ex t u al   m ar k er s .   Es s a y   
pr ovi de s   no  c ont e xt   f or   
unde r s t a ndi ng  pr ove na nc e   or   
ut i l i t y  of   s e c onda r y  s our c e .   

Th e   e s s a y   a t t e m p t s   t o   i n t r o d u c e   
so u r c e s  u si n g   a t t r i b u t i v e   a n d   
co n t ex t u al   m ar k er s ,   b u t   t h e  
re s u l t   i s   a w k w a rd   a t   t h e   l e v e l   
of   t one ,   s ynt a x,   or   m e a ni ng.   

Th e   e s s a y   p r o p e r l y   in tr o d u c e s   
s eco n d ar y   s o u r ces   u s i n g   
at t r i b u t i v e  an d   co n t ex t u al   
ma r k e r s   as   o u t l i n ed   i n   “ R u l es   
fo r   I n c o r p o r a t i n g   E v i d e n c e . ”   

  
A n al yz i n g  
S ou r c e s   
(x 2)   
  
  

Th e   e s s a y   d o e s   n o t   a t t e m p t   
to  a n a ly z e  a n y  s e c o n d a r y   
so u r c e s.   W h e n   so u r c e s  a r e   
us e d,   t he y  a r e   i s ol a t e d  f r om   
th e  r e s t o f  th e  e s s a y . B o th   
th e  u tility  a n d  m e a n in g  o f   
th e  s o u r c e s  to  th e  s tu d e n t’ s   
cl ai m s   ar e  p r es u m ed   s el f - 
ev i d en t .   

Th e   e s s a y   a t t e m p t s   t o   a n a l y z e   
se c o n d a r y   so u r c e s  p r o p e r l y   b u t   
doe s   not   a c c om pl i s h  a l l   t hr e e   
goa l s   de s c r i be d  i n  “ E xc e l l e nt ”   
cat eg o r y .   T h e  se c o n d a r y   so u r c e   
is  n o t p r o p e r ly  c o n te x tu a liz e d   
wi t h i n   t h e   s t u d e n t ’ s   a r g u m e n t .   

Th e   e s s a y   a n a l y z e s   s e c o n d a r y   
so u r c e s  b y   a c c o m p l i sh i n g   t h r e e   
re l a t e d   g o a l s :   o n e ,   t ra n s l a t i n g   
so u r c e s  i n t o   o n e ’ s  o w n   w o r d s;   
tw o ,  re l a t i n g   t h e   s o u rc e ’s   
ma t e r i a l   t o   o n e ’ s   o w n   i d e a s ;   
an d   t h r ee,   ack n o w l ed g i n g   h o w   
th e  s o u r c e  w o r k s  to  s u p p o r t o r   
co m p l i cat e  o n e’ s   cl ai m .   

  
C on tr ol l i n g  
S ou r c e s   
(x 2)   
  
  
  

Th e   e s s a y   i s   e n t i r e l y   o v e r r u n   
by  t he   s e c onda r y  s our c e s   i t   
us e s .   A   m a j or i t y  of   t he   e s s a y  
co n s i s t s   o f   s u m m ar i es   o r   t h e  
unc r i t i c a l   ve nt r i l oqui z i ng  of   
se c o n d a r y   so u r c e s.   O r i g i n a l   
th o u g h ts  a n d  v o ic e  a r e   
re p l a c e d   b y   t h o s e   o f   s o u rc e s .   

Th e   e s s a y   a t t e m p t s   t o   c o n t r o l   
its  s e c o n d a r y  s o u r c e s , b u t th o s e   
so u r c e s  o c c a si o n a l l y   d o m i n a t e   
th e  a u th o r ’ s  o w n  v o ic e  a n d   
id e a s . A t tim e s , th e  e s s a y  r e a d s   
lik e  a  m er e  s u m m ar y   o f   
se c o n d a r y   so u r c e s  r a t h e r   t h a n   
an   en g ag em en t   w i t h   t h em .   

Th e   e s s a y   d e m o n s t r a t e s   
th o r o u g h  c o n tr o l o v e r  th e   
se c o n d a r y   so u r c e s  u se d .   T h e   
au t h o r ’ s   v o i ce  an d   i d eas   ar e  n o t   
su b o r d i n a t e   t o   t h o se   o f   h i s/ h e r   
se c o n d a r y   so u r c e s.   Al l   s o u r c e s   
ar e  u s ed   in  th e  s e r v ic e  o f  
es t ab l i s h i n g   t h e  au t h o r ’ s   g o al s .   

  
  


